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1. Purpose
This policy outlines the inclusive education provision at Muna British Academy. It provides clarity for staff, parents, and stakeholders on the school’s commitment to ensuring that every student has equitable access to learning, support, and participation in all aspects of school life.
The policy supports the implementation of inclusive practice in line with the expectations of the Abu Dhabi Department of Education and Knowledge (ADEK) and reflects the school’s aim to identify and meet the needs of all learners, including those with additional learning needs (ALN) or disabilities.
2. Commitment to Inclusion
At Muna British Academy, inclusion is central to our identity as a school.
Every student is recognised as an individual, valued for their unique strengths, and supported to overcome challenges.
Inclusion is a shared responsibility – involving leadership, staff, families, and external professionals – and is embedded throughout the school’s culture, curriculum, and systems.
We are committed to removing barriers to learning, responding early to individual needs, and providing high-quality, inclusive teaching that enables all learners to achieve their full potential. Inclusive practice is not an additional layer of provision but is integral to how we plan, teach, and assess across the school.
3. Vision
Muna British Academy aims to be a model of inclusive education where all students feel a sense of belonging, are safe and supported, and are enabled to thrive academically, socially, and emotionally.
We recognise that every student is different, and that high-quality education must be flexible and responsive. Our vision is to create an environment where inclusion is not defined by programmes or labels, but by a proactive and positive approach to meeting need.
4. Mission
· To deliver high-quality teaching and learning that supports the achievement and wellbeing of all students, including those with additional learning needs or disabilities
· To identify needs at the earliest possible stage and implement effective, evidence-informed interventions
· To ensure students and their families are actively involved in decisions affecting educational provision
· To provide staff with the training, tools, and support required to implement inclusive strategies with confidence
· To ensure that inclusive practice is embedded across all areas of school life, including admissions, curriculum design, assessment, and transitions
· To foster a culture of collaboration, where inclusion is a collective responsibility supported by leadership, teaching and support staff, and the wider school community
5. Strategic Priorities
Our inclusive provision is supported by the following strategies:
· Ongoing professional development and coaching for the inclusion team to develop their expertise further
· Whole-school CPD to build the capacity of teachers and teaching assistants in inclusive practice
· A clearly defined tiered model of support to guide the allocation and deployment of staff, resources, and interventions
· Investment in facilities such as sensory rooms and therapeutic learning spaces where appropriate
· Use of data to identify students with potential additional learning needs and to monitor the progress and attainment of all learners
· Strong collaboration between teachers, inclusion staff, therapists, and pastoral teams to prioritise students’ wellbeing and progress
· Active engagement with families to ensure support is personalised and collaborative
6. Admissions
Muna British Academy is an inclusive school and welcomes applications from students of all backgrounds, regardless of language, prior education, or academic attainment. Each application is considered on its individual merit through a comprehensive assessment process.
Parents are encouraged to disclose any existing diagnoses, learning support history, or clinical assessments to allow the school to prepare an appropriate provision plan. If a student requires access arrangements or adjustments during the admissions process, these will be facilitated to ensure fair and equitable assessment.
Applications for students with disclosed disabilities or ALN are reviewed by the inclusion and leadership teams. Consideration is given to the student’s potential for progress and whether their needs can be met through the support structures available in school. Where the school is unable to meet the student’s needs, parents will be informed in writing, and ADEK will be notified, in accordance with current policy.
Students are generally admitted into the year group appropriate for their chronological age and stage of prior learning. Retention in a previous year group is not permitted except in exceptional circumstances and where it is demonstrably in the student’s best interests.
Personalised transition support is offered to students joining the school or moving across key stages. This may include visits, transition booklets, staff visits to the current setting, visual supports, and tailored planning in collaboration with families.
7. Standard Inclusive Provision
7.1 Staffing
The inclusion team is led by the Director of Inclusion, Sureya Bibi, and supported by specialist staff, including two Inclusion Teachers, a Higher Level Teaching Assistant, and Inclusion Assistants. Team members are deployed according to students’ needs and collaborate closely with teachers to ensure that support is purposeful, well-integrated, and effective.
In some cases, students may require support beyond what is typically available in school. Where a student requires individualised care, support, or supervision for at least 50% of the school day, the school may recommend the appointment of a parent-funded Individual Assistant. The Individual Assistant works under the guidance of the school but is not responsible for teaching, planning, or assessment.
7.2 Accessibility
The school campus is continuously reviewed to improve physical accessibility. Adaptations are made on a case-by-case basis and implemented where feasible through collaboration between the inclusion and facilities teams.
For students requiring assistance during emergency evacuations, a Personal Emergency Evacuation Plan (PEEP) is created. Risk assessments are completed for students who require additional supervision or support for their safety and that of others. Staff are trained in relevant procedures, including the use of evacuation equipment.
Learning spaces are designed to be flexible and responsive to student needs. Adapted equipment is provided where necessary to support physical or sensory integration. Dedicated spaces are allocated for interventions, therapies, and sensory regulation.
8. Teaching and Learning
Teachers at Muna British Academy are responsible for meeting the needs of all students through high-quality, inclusive teaching. Lessons are designed using a range of approaches to meet different learning styles and remove barriers to access.
Where students have specific targets identified in Documented Learning plans, these are used to inform lesson planning and classroom adjustments. Teachers implement strategies recommended by the inclusion team and ensure that assessment, feedback, and classroom participation are accessible for all.
Inclusive teaching is a whole-school expectation and is reviewed regularly through observation, planning scrutiny, and professional dialogue.
9. Tiered Model of Support
The school adopts a three-tier model to guide the level of support provided:
· Tier 1 – Universal: Support provided through high quality inclusive teaching within the classroom.
· Tier 2 – Targeted: Additional support provided by the inclusion team, alongside class teachers, usually in small groups.
· Tier 3 – Intensive: Highly personalised support provided by the inclusion team, often involving one-to-one interventions or external professional input.
Allocation to a tier is based on assessment, observation, and professional judgement, and may change over time according to the student’s progress and changing needs.
10. Identification, Referral, and Tracking
Teachers may refer students to the inclusion team if there are concerns about progress, engagement, or wellbeing. This process may include observation, work sampling, consultation with the student, discussion with parents, and formal or informal assessment.
Following referral, the inclusion team meets to determine appropriate next steps, which may include classroom strategies, short-term interventions, or further assessment. Students with identified additional learning needs (ALN) are allocated to a support tier, and documentation is developed collaboratively with staff, parents, and the student, where appropriate.
· Tier 1: Students have a Learning Passport, which outlines recommended classroom strategies.
· Tiers 2 and 3: Students have an Individual Educational Plan (IEP), Emotional Regulation Support Plan (ERSP), or Advanced Educational Plan (AEP), which are reviewed termly with families and staff. Annual reviews are also conducted for students receiving intensive support or those supported by an Individual Assistant.
Records of student needs, support levels, assessment outcomes, and relevant documentation are securely maintained on the school’s management system.
11. Assessment Accommodations
The school follows appropriate guidance in providing access arrangements for both internal and external assessments. Accommodations are only granted where there is clear evidence of persistent and significant difficulty that places the student at a substantial disadvantage under standard conditions.
Information is gathered from teachers, families, and – where applicable – external reports such as psychological assessments or medical documents. The accommodation granted must reflect the student’s usual way of working for at least six months prior to formal assessment.
Further details are outlined in the school’s Assessment Accommodations Policy.
12. Therapy in School
The school collaborates with external providers to facilitate therapy services on-site, including speech and language therapy, occupational therapy, and psychotherapy. Therapy is arranged directly between the family and the clinic. The clinic manages scheduling, registration, and billing. The school supports access to therapy during the school day where it aligns with the student’s needs and educational programme.
Refer to the In-School Specialist Services Policy for further guidance.
13. Fees
Muna British Academy does not charge additional fees for standard inclusive provision. This includes consultation with the inclusion team, teacher support, and small-group interventions delivered as part of the school’s internal provision.
Additional fees may apply where services exceed the school’s standard provision, such as parent-funded Individual Assistants, external assessments, or therapies not covered by insurance. These are agreed with families in advance and reviewed annually.
14. Roles and Responsibilities
Governing Board
· Provides strategic oversight of the inclusion policy.
· Approves the budget for inclusion provisions.
· Monitors the school’s compliance with inclusion and accessibility requirements.
Principal
· Ensuring that inclusive education is a key agenda item in leadership and Governing Board meetings.
· Developing and reviewing inclusive provisions as part of the School Development Plan, with measurable targets to monitor progress.
· Appointing a senior leadership team member to oversee inclusion and a Head of Inclusion to coordinate support for students with additional needs.
· Designating staff responsible for supporting multilingual learners (EAL Coordinator) and gifted/talented students (G&T Coordinator).
Head of Inclusion
· Coordinates and oversees the implementation of inclusion strategies across the school.
· Leads the Inclusion Team in supporting students with additional learning needs.
· Acts as a key liaison between parents, staff, external professionals, and students.
· Ensures staff receive ongoing professional development related to inclusion.
Teaching and Support Staff
· Deliver inclusive, high-quality teaching that meets the diverse needs of all students.
· Identify and raise concerns regarding students’ additional learning needs.
· Collaborate with the Inclusion Team to implement personalised learning plans and strategies.
· Engage with parents and carers to support students’ progress and well-being.
Parents and Carers
· Work in partnership with the school to support their child’s learning and well-being.
· Share relevant information regarding their child’s needs to inform planning and provision.
· Participate in regular reviews of personalised plans and interventions.
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